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Objective and Rationale

. This white paper provides a framework for development and implementation of

transdisciplinary (TD) teaching and learning (T&L) at HKBU through an articulation of
the meaning of TD within this context. It is motivated by the need to ensure quality T&L
curricular development at HKBU that authentically matches the spirit of TD approaches
(Bernstein 2015, Philipp & Schmohl 2023, and notably UNESCO 1997). It is intended to
assist colleagues who wish to enrich the TD T&L culture at our university and nurture
talent that would help build a sustainable society for the future. HKBU recognizes that the
rapidly changing interconnective nature of today's world requires students to develop new
ways of TD thinking and being (Bammer 2013, Ramley 2014, Rigolot 2020, among others).

HKBU’s Concept of Transdisciplinary

. HKBU’s understanding of TD encompasses the crossing of disciplines and of sectors. One

way of understanding this is to consider the sets of diagrams given below.
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Without delving into the subtle differences between terms like “inter-”, “cross-”, and
“multi-” as illustrated in Diagrams (1) and (2), the main thing about TD education is the
“transcendental” perspective. The perspective illustrated in Diagram (3) covers the
academic fields found in universities and also the interaction between academia, industry
and the various sectors that make up our society. TD also sees the disciplines and the
interaction to be evolving with reference to the dynamic nature of our society.

TD education at HKBU can thus be understood as partnering with students to develop
abilities to appreciate and translate concepts, ideas, issues across disciplines and sectors so
as to facilitate solutions to problems and concerns that do not respect these boundaries
(Smyth 2017). Such students may either be generalists or specialists, it is their ability to
apprehend and appreciate different perspectives and different concerns that is the goal of
TD education.

TD approaches draw up essential critical skills of conceptualization, understanding,
problem-posing, problem-solving, evaluation, reflecting, perspective-taking and
collaboration. To claim that something as TD in HKBU would require that it is consistent
with Diagram (3). TD approaches are not superior over any other approaches, discipline-
specific, sectorial, or overlapping in one way or another. All approaches and perspectives
have inherent strengths and values that cannot be displaced by any other. HKBU’s TD T&L
aims at enriching student learning experience and in cultivating TD talents, not at
displacing extant pedagogies or methodologies.




I11.  Qualifying a Curriculum as Transdisciplinary

6. Given the conceptualization in Diagram (3), a programme, second major or any curricular
item can be evaluated for how well it qualifies as TD through a checklist such as the one
below:

7. Checklist for TD Programme/ Second Major
a. Explicit relation to a pertinent global issue, for instance, in relation to the United
Nations’ Sustainable Development Goals;
b. Content coverage that includes multiple perspectives across
(a) disciplines, and/or
(b) sectors,
c. Participation/Collaboration across academic disciplines;
d. Participation/Collaboration across sectors (including and/or beyond academia);
e. Problem solving with experiential learning (including service-learning)

8. The checklist needs to be interpreted rigorously against any proposed programme/major,
as reported in Gillis et al (2017), to ensure that it qualifies as TD in alignment with HKBU’s
conception of TD education.
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